In September of 2014, a group of professors and researchers met to reflect on the contributions that the works published by José Luiz Fiorin bring to the study of discourse, text and to the progress of research in semiotics. This work, with which I joined in the Colloquium, aims to analyze how the didactic project established by this scholar of language's manifestations is relevant for the teaching and reading of text production. Besides, it also reflects the progress made by Brazilian and foreign semioticians concerning the improvement of the methodological project held by this theory, which investigates the constitution of the meaning of texts. KEYWORDS: Fiorin; Reading; Didactic Work; Text Writing; Semiotics
Fiorin: The Teacher and the Researcher
Based on the analysis of two books by Fiorin, this paper aims to focus on the importance of the written work 1 of professor and linguist José Luiz Fiorin, which is concerned with the teaching of reading of text production.
Fiorin has published several books whereby he discusses different issues related to language, discourse, and text. Although many important aspects could be highlighted, I have chosen to approach the production that addresses the teaching of reading and text production. Even if some might say that it is a less academic production, in which supposedly there is no deepening of theoretical issues related to text analysis, I consider it important for two main reasons. First, because it is a way to disseminate the methodological-theoretical proposal of semiotics in the study of text beyond academy and relate it to other theories; second, because his textbooks eventually provide high school students and their teachers with a chance to approach issues related to reading and text production very differently from those proposed by many other textbooks, released by the Brazilian publishing market, for they only repeat traditional approaches, without incorporating the advances in research on discourse and text. inception, the book proposed to work the issue of discourse didactically by keeping the perspective of the semiotic treatment of the problem of teaching reading and text production. Since my Master's degree and Habilitation, my concern has always been to work on reading comprehension. Text production, in turn, must be understood as a consequence of the act of reading. There is no opposition between producing and reading texts. From the act of reading, a new text emerges. Therefore, one can say that the act of reading is an intertextual procedure. This is an issue that has always been associated with my research.
However, beyond this comprehension about reading and writing, what are the other reasons that lead me to highlight Florin's didactic production in partnership with Platão? One of them is the fact that I consider him a person who has a very rare ability to diffuse theoretical knowledge in a way that it reaches different audiences. As a result of his continuous reflection and his vast knowledge, Fiorin has a quite heterogeneous production.
In his work Elementos de análise do discurso [Elements of Discourse
Analysis], 3 the basic theoretical principles of semiotics from Algirdas Julien Greimas' works are taught in order to provide the reader with an understanding of discourse treatment. In other words, in a simple way the authors say what seems so complex to us, what we read in theory and imagine how it would be possible to say it without resorting to repeating the words of the authors who created the theory. It is also for this reason that this work is considered an introductory textbook to discursive semiotic studies.
Fiorin has this ability, because he simply does not reproduce the semiotic theory; he recreates it. Therefore, it is in this context that I have chosen to discuss the didactic work produced by the author, without, however, failing to consider the importance of all his writing production. However, my task will be to briefly introduce the concept on PLATÃO. 1990, pp.3-4) , which is presented below:
Dear Professor, Helping the student to become an autonomous reader and a competent producer of texts is the first commitment of our craft.
We all know, however, that this task is difficult. To overcome this difficulty, there is no shortage of pedagogical proposals that, when they do not appeal to easy solutions, get lost in generalities and vague advice that do not give any support to the teacher's daily practice and any indicator of the steps that the student should follow.
This book, a result of studies and practice of several years in the classroom, was written to risk a concrete response to the challenge of teaching students to interpret and produce texts.
It arises from the belief that, at least in the context of our social reality, the school cannot allow itself to be carried away by the illusion that the learning of reading and writing will result from a competence to be spontaneously acquired throughout school experience. This book is first based on the assumption that the explanation of the production mechanisms of text meaning decisively contributes to improve student's achievement in reading and writing.
The expertise to read and produce texts is divided in three levels: knowledge of the linguistic system; knowledge of the socio-historical context in which the text was produced; knowledge of the mechanisms for structuring the meaning. This book deals with the last two, since grammars deal with the first. Thus, it seeks to explain how a text relates to others (narrative structures, themes, expedient of cohesion and of argumentation, expressive resources...).
Each lesson tries to focus on a text-building mechanism. All of them, except the last four, which illustrate the work of reading different types of text, consist of four parts: a. theoretical exposition of a construction mechanism of a text meaning. There was an effort, as much as possible, to avoid the specialized terminology. When its use became indispensable, the care to define the terms and illustrate them was taken; b. a commented text in which the studied mechanism in the theoretical part is applied. This comment was always intent on exploring the functionality of the explicit mechanism for the purpose of understanding the overall meaning of the text under consideration. The suggested comment can always be extended by the teacher or the students. As it is known, no analysis is complete and finished; c. a text is followed by a questionnaire. By applying the learned concepts, this exercise aims to lead the student to understand the global meaning of the text; d. a proposal of writing to encourage the student to produce a text with the use of a procedure studied/approached in the lesson.
We do not disregard that reading and text production require sensitivity. We believe, however, that sensitivity is not an innate gift, but a quality that is developed. On the other hand, only recommending the student to read the text many times is not enough, but you need to show him where to direct his attention.
As all education projects can always be improved, we look forward to the contributions of those who will adopt this book.
The authors 5
Let us examine how the subject of enunciation is shown in the preface of Para entender o texto [To Understand Text] . It is possible to immediately notice that on the preface's text, the enunciator is manifested through a directed address to the teacher, as we see in the opening expression "dear teacher." 6 This is, therefore, the referent to the listener's image, which is progressively built and with which the speaker dialogues.
5 In the original: "Prezado Professor, Auxiliar o aluno a tornar-se um leitor autônomo e um produtor competente de textos é o compromisso primeiro de nosso ofício. Todos sabemos, porém, que essa tarefa é difícil. Para contornar essa dificuldade, não têm faltado propostas pedagógicas que, quando não apelam para soluções fáceis, perdem-se em generalidades e conselhos vagos que não fornecem nenhum subsídio para a prática diária do professor e nenhum indicador dos passos que o aluno deve seguir. Este livro, resultado de estudos e da prática de vários anos em sala de aula, foi escrito para arriscar uma resposta concreta ao desafio de ensinar o aluno a interpretar e a produzir textos. Ele surge da crença de que, ao menos no âmbito de nossa realidade social, a escola não pode deixar-se levar pela ilusão de que o aprendizado da leitura e da escrita vá resultar de uma competência a ser espontaneamente adquirida ao longo da experiência escolar. Este livro baseia-se antes no pressuposto de que a explicitação dos mecanismos de produção de sentido do texto contribui decisivamente para melhorar o desempenho do aluno na leitura e na escrita. Os conhecimentos necessários para ler e produzir textos são de três níveis: conhecimento do sistema linguístico: conhecimento do contexto sócio-histórico em que o texto foi construído; conhecimento dos mecanismos de estruturação do significado. Este livro ocupa-se dos dois últimos, já que as gramáticas se ocupam do primeiro. Assim, ele procura explicar como um texto se relaciona com outros (estruturas narrativas, temas, expediente de coesão e de argumentação, recursos expressivos...). Cada lição procura enfocar um mecanismo de construção do texto. Todas elas, exceto as quatro últimas, que ilustram o trabalho de leitura de diferentes tipos de texto, constam de quatro partes: a) exposição teórica de um mecanismo de construção do sentido do texto. Procurou-se, o quanto possível, evitar a terminologia especializada. Quando seu uso se tornou indispensável, tomou-se o cuidado de definir os termos e ilustrá-los; b) um texto comentado em que se aplica mecanismo estudado na parte teórica. Esse comentário teve sempre a preocupação de explorar a funcionalidade do mecanismo explicitado para fins de compreensão do significado global do texto sob consideração. O comentário sugerido pode ser sempre ampliado pelo professor ou pelos alunos. Como se sabe, nenhuma análise é completa e acabada; c) um texto, acompanhado de um questionário. Este exercício tem por finalidade levar o aluno, por meio da aplicação dos conceitos apreendidos, a perceber o significado global do texto; d) uma proposta de redação para estimular o aluno a construir um texto, utilizando o procedimento estudado na lição. Não ignoramos que a leitura e a produção de texto exigem sensibilidade. Acreditamos, porém, que a sensibilidade não seja um dom inato, mas uma qualidade que se desenvolve. Por outro lado, não basta apenas recomendar ao aluno que leia o texto muitas vezes, é preciso mostrar-lhe para onde dirigir a atenção. Como todo projeto didático é sempre perfectível, aguardamos as contribuições dos que vierem a adotar este livro. Os autores." 6 In the original: "prezado professor."
In first paragraph, the enunciator is materialized in the form of a first person plural, through the pronoun 'we,' present in the expression "our craft," which closes this paragraph. The use of this pronominal form is due to the fact that the authorship of the text preface is twofold, once the book is written by two authors, José Luiz Fiorin and Francisco Platão Savioli. And these two subjects are materialized in the expression "the authors," which corresponds to the signature that finishes the text. In addition, in the first paragraph, the overall purpose of the book is presented. It aims at "helping the student to become an autonomous reader and a texts' producer." Thus, addressing the enunciatee-teacher, the enunciator makes explicit an action that will trigger the transformation of the being of the person whom this enunciatee teaches; in other words, this enunciator proposes to assist the enunciatee in making his student competent in reading and writing.
Assuming that the task of making students good readers and producers of proficient texts is not easy, the second paragraph of the preface introduces a central argument to prompt its enunciatee to believe that this book does not advocate a pedagogical proposal that calls for "easy solutions" or is lost in "generalities and vague advice." Then, it is in this paragraph that the enunciator stands in polemic opposition to that kind of book that is aimed at teaching reading and text production. The explanation of the competence of the authors and their work will be decisively presented in the third paragraph, when it affirms that the work in focus is "the result of study and practice of several years in the classroom." Thus, the proposal for the teaching of reading and text production results from scientific knowledge and the actual teaching practice, which means that this proposal ideally combines theory and practice, establishing itself as innovative. Thus, it establishes the process of seduction of the enunciator's discourse in relation to the enunciatee-teacher at whom it is aimed.
In fact, before continuing the examination of the text presentation discussed so far, it is worth inquiring about the innovative character of the proposal submitted by the authors of Para entender o texto [To Understand the Text], regarding the teaching of reading and text production. It stems from the fact that the book is designed under the perspective of the Paris school of semiotics, and thus it does not simply repeat the same speech present in most textbooks with their common purpose. All the book lessons will be planned from the theoretical-methodological basis of semiotics. And this is precisely the fact that makes Fiorin a researcher and a scholar of language, someone who is committed to the dissemination of a specific theoretical conception in teaching practice.
By extending his horizons, his theoretical conceptions will contribute to the dissemination and transformation of Brazilian semiotics, which is originated from the studies of Greimas and his group.
In the fourth paragraph of the presentation, the enunciator refers to his affiliation in semiotics, when he affirms that his work is based on the "assumption that the explanation of the production mechanisms of text meaning decisively contributes to improve student's achievement in reading and writing." It is exactly the search for this explanation of the production mechanisms of text meaning that the enunciator will pursue throughout the different lessons of the book. In the fifth paragraph, the reason why the authors decided to use the discursive semiotics as a theoretical-methodological support to their work is presented. The enunciator states that his discourse defends that the knowledge required to read and produce texts corresponds to the observation of the "socio-historical context in which the text was built" and to the examination of the "meaning of the structuring mechanisms."
In written is only improved if students exercise it. Writing well means reading, but it also means producing. The act of continued production is important because only when students produce a text do they realize how to behave in writing and how their performance is developed in order to defend a point of view that they adopt for building the text. What these considerations indicate is exactly the confirmation of the theoretical-methodological proposal of semiotics for the study of text.
In the last paragraph, the enunciator interacts again with his enunciatee, inviting those who adopt the book to contact the authors to discuss what they consider necessary to improve in the work so that its objectives are achieved more effectively.
When we look at the content of the book, which lists the 44 lessons that comprise it, it is possible to notice explicitly how the theoretical-methodological and adds, to the didactic language, a specific proposal for the treatment of certain contents. What is meant, then, is that the book, by inserting itself in the textbook market, should provide students with the skills they need to produce texts in Portuguese and to read proficiently, according to the requirements of high school syllabi. Therefore, the importance of Fiorin's work in partnership with Platão, referring to this work, consists precisely in presenting high school content in an innovative way, which is based on a theoretical perspective that obeys a scientific coherence, unlike what is done in other didactic books used in Brazilian high schools. To defend the second argument, the lesson introduces a text that narrates how the young John Hinckley Jr. bought a gun to a store in Texas with which he shot Ronald Reagan, the president at that time. The reference to this event shows how, behind the way the story is reported, there is a position taken by the enunciator on the risk that the US legislation takes to allow the action of selling firearms to anyone indiscriminately.
Therefore, it is thus that a reference is made to the premise that "every text contains a statement within a debate of a broader scale."
As it has been pointed out previously, what comes after the understanding of the theoretical premises from which the word "text" is used in the book is the presentation of a text of Mário de Andrade, a questionnaire that allows the student to understand a text of Clarice Lispector and, finally, a production proposal that suggests a new writing for the initial paragraph of Clarice's text presented in the previous section. This activity has students write the continuation of the narrative so that it may maintain cohesion with the introduction and thematic-figurative coherence. This four-stage disposition will be repeated along the 44 lessons of the book. introduces the perspective from which the text is set, which is better developed in the first lesson. This can be observed in the following paragraph, from the presentation:
The responsibility for the teaching of reading and text production is not exclusive of the Portuguese language teacher, but it is his major commitment. And for the success of this project, it is not enough to provide students with a grammatical knowledge stock or to enable them to analyze and produce isolated sentences: it is necessary to take a step further, since the text construction involves more complex mechanisms than the mere juxtaposition of a sentence next to another. The 'step further' consists of describing the mechanisms of textual construction and empowering students to operate them (FIORIN; PLATÃO,1996, p. 3).
13 13 In the original: "A responsabilidade pelo ensino da leitura e produção de textos não é exclusiva do professor de Língua Portuguesa, mas é seu compromisso prioritário. E para o sucesso desse projeto não é suficiente prover o aluno de um estoque de conhecimentos gramaticais, nem habilitá-lo a analisar e produzir frases isoladas: é necessário dar um passo além, já que a construção de um texto envolve mecanismos mais complexos do que a mera justaposição de uma frase ao lado de outra. O passo além consiste em descrever os mecanismos de construção textual e capacitar o aluno a operar com eles."
As it can be seen in the excerpt above, the notion that the text is not a disordered jumble of phrases and that it obeys construction mechanisms is already mentioned in the introduction. And it is thus that the authors distinguish the approach of the analyzed book from the textuality of other textbooks.
The 44 lessons of the previous book are reduced to 25. However, in the same way as the previous ones, these new lessons can be grouped into distinct parts. Instead of three, I propose a division into five parts, according to a principle that unites them.
The first establishes what text is. Then it discusses the principle of constitutive heterogeneity of discourse through the presentation of the concept of voice and of the two ways that show it in texts, i.e., marked and unmarked forms. First, they ensure that it should have consistency of meaning; in other words, "it is not a cluster of sentences, that is, the phrases are not simply arranged one after the other, but they are related to each other" (FIORIN; PLATÃO, 1996, p.14) . 20 The second property is the one that points to the preconditions of meaning, since it establishes that any kind of text, whether verbal, visual or verbal-visual, is always "delimited by two white nomeaning spaces, one before the text starts and one after the text" (FIORIN; PLATÃO, 1996, p.17) . 21 The third property of the text is the one that states that it is produced by a person who is part of a particular time and a particular space. This asserts its historical nature in the "sense that it reveals the ideals and concepts of a social group in a given time" (FIORIN; PLATÃO, 1996, p.7). could be examined in Fiorin and Platão's didactic books is that they reflect the attitude of the researcher, who is attentive to the evolution of studies on language and who deals with his interlocutor's intellectual development, that is, with the subjects whom they address.
In conclusion, this text intended to show the importance of José Luiz Fiorin's didactic work, in partnership with Francisco Platão Savioli, not only to the study of language, but also to the dissemination of and reflection on advances in the theoreticalmethodological perspective of discursive semiotics, derived from Greimas's works.
Dialoguing with other theories, the work either incorporates some of their principles or examines the problems focused by them under the semiotic perspective. Moreover, I must emphasize how important it was for my professional and personal development to have met him and to be able to count on him as a mentor and friend.
Fiorin's ability to explain and teach stems from his assumed position as a researcher and thinker, as someone who reflects upon his time and is, simultaneously, still a teacher. These characteristics are all crucial to the way he can communicate with different audiences in different situations. In turn, the great knowledge that he possesses is still the engine that makes him continually reflect on and retrace his own work. 
